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Welcome!

A thriving child (or adult? feels a sense of connection and belonging which creates the safety
and support needed to learn and grow to their full potential. To ensure everyone can ‘thrive’
we have to overcome two significant barriers to connection and belonging:

1. Recognise that showing empathy and kindness to others requires more upfront effort
(despite_the positive benefit afterwards) than being indifferent, ignoring or diminishing
others. To overcome this barrier, we need to make showing empathy to others easier!

2. Recognising that showing empathy and kindness to others is not a ‘one size fits all’
approach but rather there are 4 possible ways other people prefer communication and
matching their preference is the key to strong connection.

The Thriving Kids C.A.R.D. Communication Toolkit is a practical resource for families and
educators to address these issues by (i) creating a simple prompting system using two color
dots which reduces the effort and capacity needed to show empathy and kindness to others,
and (ii) provide an easy to access set of simple prompts and tips to enable children and adults
to connect with people by ‘matching’ to the other person’s communication preferences.

Importantly, when we can more easily show empathy and kindness matched to others
preferences, we no longer need to default to indifference when we’re low on capacity. We will
then also experience a much greater payoff for ourselves (enhanced relationships) and the
other person (feeling connected and belonging) creating a win-win that positively transforms
our mental health and desire to learn and grow.
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Thriving Kids!

The CONNECTED Communication
Toolkit for Families & Educators

With Danielle Stebbins PhD

Every parent wants their children to ‘thrive’
— to be the best they can be - to form
meaningful friendships - to excel at learning
and enjoy their school years - to achieve in
sports,” arts, science or wherever their
creative interests and hobbies lead them —
and most important of all, to feel a sense of
belonging and connection within their
family, among their peers and with
significant mentors and teachers.

As a parent, | want my kids to ‘thrive’. As a
child psychologist and PhD researcher, |
know that thriving occurs when children can
successfully cope with the challenges of life
— when they can resolve the issues they face
in a way that maintains or enhances their
sense of autonomy, relatedness and
competence.

In my research, the children who thrived
(coped well with challenging situations) did
so because of their parents’ communication
and socialisation practices in the context of
their own temperaments. Which is a fancy
way to say kids thrive when their parents
understand their differing personalities and
then communicate in a way that is matched
to their needs AND increases their sense of
belonging and openness to learn and grow.

As such ‘communication’ is the key for
Thriving Kids — communication that is (1)
matched to their individual personalities
and (2) meets their needs for connection
and belonging AND (3) encourages an
openness to learn and grow.

Matching Communication To
Individual Personalities

1.

Understanding a  child’s  underlying
personality is central to understanding their
atterns of behaviour and helping them
earn and grow. Whilst personality traits
gradually evolve and develop over time
most children have a clear set of defining
personality characteristics by the time they
commence school.

Ask any parent about what ‘pushes the
buttons’ of stress in each of their children
and they quickly highlight the differing
trigﬁers.and communication preferences of
each child.

A child’s %ersonality traits sit at the very
heart of their temperament and character.
However a child’s behavioural responses are
based not only on their personality but also
on specific immediate contextual factors
such as fatigue, irritability, nutrition,
confusion, as well as any co-existing
disabilities and/or diagnosable conditions
such as anxiety, attention deficit disorders,
depression, etc.

The key point to remember is that
understanding and matching  your
communication to a child’s personality will
ALWAYS have a positive impact even when
other diagnosable conditions or disabilities
are contributing to behavioural difficulties.
Further to this, failure to match
communication to a child’s underlying
personality will reduce the effectiveness of
any other support strategies.

Communication: The Golden Rule
vs The Platinum Rule

When we don’t understand each other’s
Bersonallty and communication needs it can

e a but ‘hit and miss’ in getting our
message across this is because our
attempts to communicate kindly and clearly
are based on our own preferences.

the ‘Golden Rule’

This is known as followin
where I'll communicate ‘kindness’ to you in
the way | want you to communicate
‘kindness’ back to me. If we are very similar
personalities this will usuallg be successful
BUT if we are even a tiny bit (or a much
larger bit) different in personalities then this
may not work very well, or even have some
unintended negative consequences. Afterall,
for some people ‘kindness’ in
communication is  about politeness,
Pleasantries and longer conversations whilst
or others ‘kindness’ in communication is
about getting to the point quickly and
stating your needs clearly and directly.

Communication: 2 Major Approaches

The Golden
Rule

The Platinum
Rule

“Do unto others
as they would
want it done unto
them...”

GREAT!

“Do unto others
as you would
have them do

unto you...”

GOOD...



The key to success in EVERY communication
interaction is not to follow The Golden Rule
but instead follow The Platinum Rule which
is about matching communication to the
other ﬁerson’s personality preferences.
Taking the example of ‘kindness’ above, this
means | will choose how to communicate
‘kindness’, not based on what | prefer, but
rather based on what they prefer. Thus we
must be able to quickly ascertain what their
underlying personality and communication
needs are if we are to be effective in getting
our message across.
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The CARD model is simple and effective way
to identify the underlyin personalltY and
communication needs of both yourself and
others you interact with. The CARD model of

communication and ﬁersonality was
originally derived from the work of Swiss
Psychologist, Professor Carl JunF, who
released a book about personality and
communication in 1921 titled ‘Psychological
Types’ which was based on nearly 20 years
of clinical study into how people function.

Personality & Communication: A Layer Cake
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Jung’s model can be represented as a layer
cake. On the bottom layer Jung identified
two main attitude types, Extraversion and
Introversion which " influence how we
maintain our emotional energy levels. When
focusing on communicating effectively with
others, it is the top layer that matters most.

On the top layer Jung identified four
different communication styles:
(communication focus on Detail — model
color Green) , Intuition (communication
emphasis Concept — model color Yellow),
Thinking (communication emphasis Action —
color Blue) and Feeling (communication
emphasis Relational — color Red).

Sensing f

It is within this top layer of personality that
our communication bias/preference lies.
Jung states that everyone will have their
own Dominant Functions (i.e., the majority
of people have a ‘top two’ preferences for
communication —  where  successful
communication is easiest) and a lowest or
inferior function (where communicating in
this type is most difficult). To put it simply,
we want to always aim to communicate to
others in a way that matches one or more of
their dominant (top two) preferences and
always avoid communicating to others in
their inferior (lowest) preference which
leads to a ‘clash” or mis-match.

Mis-matched communication can cause a
lot of unnecessary tension for parents and
their children — none of whom are typically
identical in personality per se and all of
whom have to live together and
communicate about a diverse range of
things — often at times when they are tired
or stressed. Getting your family to both
understand themselves and each other’s
preferences for communication according to
the four CARD types provides an
opportunit\é to better meet each other’s
needs and boost the quality of family life!

2. Meeting Needs for Connection
and Belonging

Connection and Belonging are fundamental
aspects of the human experience, shaping
our relationships, identities, and sense of
purpose in the world. While often used
Interchangeably, they represent distinct yet
interrelated concepts that play a crucial role
in our social and emotional well-being.

‘Connection” is the bond that forms
between individuals, such as family
members or friends. Strong connections are
built by developing a deep sense of
understanding, empathy, and shared
experiences. Connection is the invisible
thread that links us to one another,
fostering feelings of trust, and fulfilling
some aspects of our needs for belonging.

‘Belonging’ refers to our innate desire to be
accepted, loved and valued within a group
or community (and ultimately within
ourselves — self-love and self-acceptance).
Our sense of ‘Belonging’ is a feeling we
experience intrinsically — within ourselves.
We cannot directly make someone ‘belong’
BUT we can increase the likelihood they will
eel a sense of belonging by how we build a
‘connected’ relationship. For families, an
important part of this is about simply saying
to each other ‘I love you’ (without any other
pre-requisites) an regularly showing
connectedness in the form of hugs, pats on
the back or other meaningful acts of family
connection. 4



The other critical parts of encouraging connection and belonging in families are giving
‘praise’ and showing ‘appreciation’. Praise and Appreciation that is Matched to another
members’ communication preferences is a powerful enabler of deeper connection in our
families. You can see below the different approaches to Praise and Appreciation according to
the CARD model. Does your praise and appreciation match to differing the needs of your
family members to build connection and belonging?

Prai se* (*Praise words should always reflect efforts not attributes (Growth Mindset Theory))
CONCEPT ACTION RELATIONAL DETAIL
That’s awesome! Great job! That'’s so kind! That'’s perfect!
That’s amazing! Well done! That’s so helpful! That’s excellent!

That'’s fantastic! Nice one! That’s so nice! That’s brilliant!

Appreciation

CONCEPT ACTION RELATIONAL DETAIL
| appreciate your energy and | appreciate all your effort and | appreciate YOU and all that you | | appreciate your commitment
enthusiasm for... hard work on... are doing for... and dedication to...
| appreciate your ideas, insights | appreciate your quick response | appreciate all your care | appreciate how well organised

and perspective on... to... thoughtfulness & consideration... ' and prepared you are...

A Note on Bullying & Victimisation

It will come as no surprise for many people to learn that unrecognised personality clashes are the
culprit behind many bullying and problematic relationship dynamics in peer groups of children. The
‘perpetrators’ of the bullying often have opposite personality strengths to the ‘victims’ and instead of
seeing this as a neutral difference (neither good nor bad) and an innate characteristic (can’t be
changed) they devalue the other person and persecute them (criticise/punish them as if their innate
personality is wrong and should be changed). This is a quite detailed and complex issue for schools to
address. However, for us as parents, we can help our children (i) recognise peer group personality
differences without the need to devalue those we don’t like; and (ii) help our children recognise that
the personality types of bullies will not change no matter how hard they try to appease them and
avoiding, non-responding and reporting are better self-management pathways than appeasement.

3. Encouraging Openness to Learn and Grow

Learning and growth are essential for everYone. It’s not just our children for whom learning
and growth is important but also for ourselves as parents — especially as the world keer
changing. We too need to adapt to change - to understand new things and learn new skills.
Learning new things is by its very nature difficult!

The pathway to learn new things is often referred to as ‘The Learning Pit’ based on the notion

Ejhat it is)not easy to learn new things and let go of old ideas that we previously held onto (see
iagram).

When we’re supporting famigl members The learning pit
to learn and grow, we need to take a [Learning
Platinum Rule approach in three s wa

important areas: il

A) Recognise differences in how we

each experience our ‘inner critic’ when

we’re struggling

B) Share affirmations of encouragement { |

with others that match their personality Esgati

and communication needs This is what over the pit,
leatning feels Joure probabl

C) Provide any corrective feedback in a bke." et Ry |

manner which matches the approach
that they find most helpful for growth.



The Learning Pit: Affirmations to Counter Your Inner Critic

When we are trying to learn something new that we find really difficult (i.e., something
we’re learning at school or work; a home-based tasks such as DIY repairs or cooking
complex recipes; installing new software on your computer; or even managing some
unexpected behavioural response from someone which seems out of character) it’s easy
to get frustrated when things don’t work out.

When this happens our ‘inner critic’ reveals itself and we can engage in negative self-talk
which can make things worse — damaging our self-esteem and self-worth. You can see in
the table below some examples of differing types of inner critic negative self-talk that
people may experience according to their CARD types.

Inner critic
CONCEPT ACTION RELATIONAL DETAIL

I’'m an idiot / I’'m dumb! I'm lazy! I’'m a loser / | don't fit it! I'm a fraud!
I’'m stupid! | suck / I’'m hopeless! I’'m not good enough! I'm a failure!
| should be smarter! | should’ve done better! I’'m inadequate! | should’ve got it right!

To counter your inner critic, you need to use positive self-talk to affirm yourself and/or
have another family member speak affirmingly to you in a way that is matched to your
CARD preferences. See the table below for some examples of positive self-talk/ affirming
statements and how it can vary across CARD types:

Affirmations when struggling

CONCEPT ACTION RELATIONAL DETAIL
“No one is an instant genius! AR CR &N ET T CIRTIV ¢ “l accept myself as | am. Not ' “No one is perfect. We ALL
Everyone needs time to best varies according to everyone will like me. make mistakes as part

think things through.” your energy at the time.” Trust takes time to build.” of improving.”

Improving Performance: CARD Approaches to Feedback

Being open to learning and growth also means being
receptive to feedback. We need to be curious and ask

questions, seek out new information, and be willing to CONCEPT ACTION
admit when we don't know something. It also means Why What
being adaptable and flexible, able to adjust our goals and [ «why should 1 do it” «I won’t do it!”

strategies as needed in order to continue progressing.
RELATIONAL DETAIL

Who How
“Help me do it!” “] can’t do it!”

Matching our approach to feedback to meet the needs of
other members in our family is the key to success. When
we get this wrong, we trigger resistance in the form of
helpless or oppositional responses which vary according
to the type of person who is triggered (see diagram).

To avoid mis-matched feedback and unnecessary triggers we need to match our feedback
approach to the other persons communication preferences. You can see in the table below the
different approaches to feedback based on the CARD model. Is your feedback approach
matched to the needs of your family members to encourage their openness to learn and grow?

Approaches to feedback
CONCEPT ACTION RELATIONAL DETAIL
Feedback about how | can Feedback that is timely, clear Feedback that acknowledges Feedback that is accurate,
contribute to ‘big picture’ and direct about specific my strengths, efforts, detailed and useful to

objectives and goals. things | can improve. and areas | can improve. improve my own work.




CARD Communication In Your Family: 3 Steps

Aw?reness & |"5i9.-ht Profiles In Detail Combined Family Profile
Action: Conversation Action: Self & Other Action: My Family CARD
& CARD Game CARD Profiles Map

Step 1: Awareness & Insight

Awareness: Family Conversation — ‘Different Strokes for Different Folks’

Round 1 - Thankyou: Get everyone to discuss different ways they could say ‘Thank You’ to
someone who had helped them if the other person was (a) really busy, (b) really caring, (c) really
creative and (d) really clever. Write down answers on flip chart paper everyone can see according

to the 4 x CARD types (see example).  Gjving Praise & Seeking Help (C.A.R.D)

Round 2 — Help Seeking: Get CONCEPT - Yellow ACTION - Blue

everyone to discuss different ways Help Question: “I'm keen to get your |2 [s0o TS e B RGN L T 1

they could ask someone for help if thoughts / ideas / insights on...” quick advice / direction on (issue)...”
Praise: Such great insights / vision / Praise: Great work / job

the other person was (a) really Solatone e i

busy, (b) really caring, (c) really

creative and (d) really clever.

RELATIONAL — Red DETAIL — Green
o ([ HO T4l R K N TR NI E 1 TR G Help Question: “Can you please check

Whiteboard answers according to get your help / advice on...” / review / fine tune (specific issue) for
the 4 x CARD types (see Praise: Thank you so much for helping |[jj[-4

me with this! Praise: Excellent work / very thorough
example) . / very clever etc.

Insight: Kids CARDs - Family Game

1. Invite the family to sit around a tables Shuffle and
spread the cards out face up and ask everyone to
‘select any 5 cards that they feel best describe them’
(2min). Avoid selecting cards on behalf of others nor
making suggestion to each other.

2. Instruct players to now discard the 2 cards that least
describe their personality — leaving them with their
first-choice 3 cards. Ask players to raise their hand if
they have 3 cards of the same colour. Advise them
have finished the game.

3. Instruct all other players that are holding 3 cards with
differing colours that they must now discard 1 more
card that /east represents them — leaving their top 2
cards only. And repeat again if two colours are
different.

4. Explain how you have just done a quick exercise to
reveal their communication preferences. Referring the
diagram on the Back cover (or for young adults use
the diagram on the inside of Front cover), discuss the
importance of knowing your Top 2 preferences as well
as your Lowest and invite each family member to
share their preferences in more detail.




Step 2: Profiles In Detail: Self

C.A.R.D. Profile: Self name:

1. Who | Am... Date:
Activity: Rank order your C.A.R.D profile from 1-4 (1 = most like me; 4 = least like me)
CONCEPT ACTION RELATIONAL DETAIL
| like to focus on the ‘big | like to focus on the here | like to focus on making | like to focus on the detail
picture’ — looking ahead, and now — taking logical sure people feel engaged and the process — making
innovating and solving and realistic steps to and work together sure things are done
complex problems get things done effectively properly

2. Working with Others: Clashes and Comfort Zones

Activity: Based on your preferences above, who are you most likely to el A
clash with and who are you most comfortable working with? Lol

I’'m most comfortable working with...
(usually rank #1 & #2 from Q1)

I’m at risk of clashing with...
(usually rank #3 & #4 from Q1)

Relational
Feeling

Co-operation
Sensitive
3. Prai se* that m otivates me (*Praise words should always reflect efforts not attributes (Growth Mindset Theory))
Activity: Tick the ‘praise’ types that resonate most with you (i.e., makes you feel good inside)...
CONCEPT ACTION RELATIONAL DETAIL
That’s awesome! Great job! That’s so kind! That’s perfect!
That’s amazing! Well done! That’s so helpful! That’s excellent!

That'’s fantastic! Nice one! - That’s so nice! - That’s brilliant!
Additional Notes:

4. Understanding my inner critic
Activity: Tick the types of negative self-talk most reflective of your ‘inner critic’...

CONCEPT ACTION RELATIONAL DETAIL
I’'m an idiot / I’'m dumb! I'm lazy! I’'m a loser / | don't fit it! I'm a fraud!
I’'m stupid! I suck / I'm hopeless! I’'m not good enough! I'm a failure!
| should be smarter! | should’ve done better! I’'m inadequate! N | should’ve got it right!

Additional Notes:

5. Affirming myself when I’m struggling
Activity: Tick the types of positive self-talk you need to remind yourself of more often...

CONCEPT ACTION RELATIONAL DETAIL
“No one is an instant genius! A GIVECR N EIRTIg “l accept myself as | am. Not = “No one is perfect. We ALL
Everyone needs time to best varies according to everyone will like me. make mistakes as part
think things through.” your energy at the time.” H Trust takes time to build.” H of improving.” -

Additional Notes:

6. Positively embracing feedback
Activity: Tick the approaches to feedback you respond best to...

CONCEPT ACTION RELATIONAL DETAIL
Feedback about how | can Feedback that is timely, clear Feedback that acknowledges Feedback that is accurate,
contribute to ‘big picture’ and direct about specific my strengths, efforts, detailed and useful to

objectives and goals. things | can improve. and areas | can improve. - improve my own work.

Additional Notes:




Step 2: Profiles In Detail: Other

C.A.R.D. Profile: Other name:

1. Who | Am... Date:
Activity: Rank order their C.A.R.D profile from 1-4 (1 = most like them, 4 = least like them)
CONCEPT ACTION RELATIONAL DETAIL
| like to focus on the ‘big | like to focus on the here | like to focus on making | like to focus on the detail
picture’ — looking ahead, and now — taking logical sure people feel engaged and the process — making
innovating and solving and realistic steps to and work together sure things are done
complex problems get things done effectively properly

2. Working with Others: Clashes and Comfort Zones
Activity: Based on their preferences above, who are they most likely
to clash with and who are they most comfortable working with? Sl Foctar A

They are most comfortable working with...
(usually rank #1 & #2 from Q1)

They are at risk of clashing with...
(usually rank #3 & #4 from Q1)

Relational
Feeling
Co-operation
Sensitive

3 Praise* th at motivates them (*Praise words should always reflect efforts not attributes (Growth Mindset Theory)) ory))
Activity: Tick the ‘praise’ types that resonate most with them (i.e., makes them feel good inside)...

CONCEPT ACTION RELATIONAL DETAIL
That’s awesome! Great job! That’s so kind! That’s perfect!
That’s amazing! Well done! That’s so helpful! That’s excellent!

That'’s fantastic! Nice one! - That’s so nice! - That’s brilliant!
Additional Notes:

4. Understanding their inner critic
Activity: Tick the types of negative self-talk most reflective of their ‘inner critic’...

CONCEPT ACTION RELATIONAL DETAIL
I’'m an idiot / I’'m dumb! I'm lazy! I’'m a loser / | don't fit it! I'm a fraud!
I’'m stupid! I suck / I'm hopeless! I’'m not good enough! I'm a failure!
| should be smarter! | should’ve done better! I’'m inadequate! | should’ve got it right!

Additional Notes:

5. Affirming themselves when they’re struggling
Activity: Tick the types of positive self-talk they need to remind themselves of more often...

CONCEPT ACTION RELATIONAL DETAIL
“No one is an instant genius! A GIVECR N EIRTIg “l accept myself as | am. Not = “No one is perfect. We ALL
Everyone needs time to best varies according to everyone will like me. make mistakes as part

think things through.” your energy at the time.” H Trust takes time to build.” H of improving.” -
Additional Notes:

6. Positively embracing feedback
Activity: Tick the approaches to feedback they respond best to...

CONCEPT ACTION RELATIONAL DETAIL
Feedback about how | can Feedback that is timely, clear Feedback that acknowledges Feedback that is accurate,
contribute to ‘big picture’ and direct about specific my strengths, efforts, detailed and useful to

objectives and goals. things | can improve. and areas | can improve. - improve my own work.

Additional Notes:
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A Connected Communication To Thrive:

A Three Tiered Support System for Schools
Executive Summary by Dr Pete Stebbins PhD

A ‘Thriving’ child (or adult) feels a sense of connection and belonging which creates the safety
and support needed to learn and grow to their full potential. To ensure everyone can ‘Thrive’ we
have to overcome two significant barriers to connection and belonging:

1. Showing empathy and kindness to others requires more upfront effort (despite the positive
benefit afterwards) than being indifferent, ignoring or diminishing others. To overcome this
barrier, we need to make showing empathy to others easier!

1.1 When we make empathy easier for our students to show towards their peers we can increase the
amount of connection and belonging felt among peers — creating more sustainable friendships and
eradicating bullying driven by misunderstandings and personality clashes (Tier 1 support — students).

1.2 We can also give our students a valuable way to understand any social rejection as something that is
more often than not a ‘mis-match/ mis-connection’ of personalities as opposed to a character fault within

themselves thus reducing the risk of unhealthy self-blame and self or other destructive behaviours (Tier 1 &
2 support — students and staff).

2. Showing empathy and kindness to others is not a ‘one size fits all’ approach but rather
there are 4 possible ways other people prefer communication and we need to teach the
Skillsets needed to match to the 4 possible preferences.

2.1 When we train educators with the skillsets needed to provide praise, appreciate and provide feedback to
students that connects with the 4 possible personality preferences we (i) simplify how to build strong
teacher-student relationships which are needed for deep learning; and (ii) create efficient language and
learning connections for the student to fast-track their growth (Tier 1 teaching & support staff)

2.2 When we train behaviour support staff in Connected Communication and integrate this approach into
Case Management and Personal Support Planning we often resolve behavioural barriers to learning that are
otherwise attributed to more serious clinical conditions or oppositional defiance (when this may or may not
be the case) — thus ensuring minimally disruptive modifications and practices are deployed prior to using
more significant adjustments, accommodations and consequences (Tier 2 & 3 support — specialist staff &
education support leaders).

We’ve been sharing Connected Communication tools with 600+ schools and are seeking
expressions of interest from schools and systems who are interested in implementing a
longitudinally focused outcomes based three tiered support strategy.

Three Tiered
Support System
Framework*

nnnnnnnnnnnnnnnnn

THRIVING
KIDS!

Connectedness, Belonging &

Openness To Learn & Grow! I
c

| ] CARD Communication
| for Educators & Families

—’ D .L’:-f'
IMPLEMENTATION: 3 STAGES

Stage 1. Implement Connected
Comm. Strategy with relevant*
Working Party (Tier 1 & 2
Support & Pilot Projects).

Stage 2A. PL Program for all
staff for Universal Supports
Tier 1) / Student CARD

workshops - all students.

Stage 3. Evaluation &
Reinvigoration with
New Staff & Students
(& Parents).

Stage 2B. Implement Tier 3
Behaviour Support Case
Management Framework &
Toolkit.




Training, Tools & Competencies

Tier 1 Activities & Tools — All Staff & Students

Tier 1 CONNECTED Communication
training involves participating in
team/ class profiling workshops and
personal capability to use toolkit,
dots and tipsheets level strategies
with staff and students.

Our Tier 1 implementation plan is:

Tier 2 Activities & Tools — Teaching & Support Staff

THRIVING

Highest:
Top2
icky Dots)

Tier 2 CONNECTED Communication i —————

training involves additional train x
trainer to run team/ class profiling
activities and develop both team
profiles and in depth individual
student support profiles.

Partner  Red/ Green

ids/Others

Child 1 Red/ Yellow
~
Child2  Blue/Red

Child3  Green/Red

Child 4 Yellow/Red

Childs  Blue/Red
o0

Lowest:
Clashing | Apprec

KIDS! “,
Openness To Learn & G.row?T

Yellow

Yellow reat W

CARD Communication
for Educators & Families

Our Tier 2 implementation plan is:

Tier 3 Activities & Tools —Learning & Beh. Specialists

Tier 3 CONNECTED Communication
training involves additional
specialist case management toolkit
training and advanced case
formulation skills for working in
multidisciplinary teams.

Our Tier 3 implementation plan is:

STUDENT SUPPORT CASE MANAGEMENT
‘JACOB’ CASE STUDY LIVE NOTES
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Appendix 3 — Educator Toolkit — Classrooms & Teams

® ® ® HIGHPERFORMANCE
WPSCHOOLS

C.A.R.D. Communication
Profiles - Class/ Team

A Quick-start Guide
for Educators

Conceptual .01y
Imaginative B:EUGLHEL
Experimental BZl=dF]
Creative BX.I:[[~

AusIDehtities

é\ﬂ\] pe I’Ia, -
o
g

>,
o
-

FOR WAL WITH

@-raom Relational
Feeling
Co-operation
Sensitive

CARDs (adult)
HPTschools.con |,



C.A.R.D. Communication
Profiles Quick-start

Context & Theory: Many people have heard of,
or even used, profiling tools such as Myers-Briggs,
DISC, Ausldentities and other systems that
highlight differences in personality and the way that
people interact. What many people often don’t
realise is that these profiling tools all have
significant links back to the work of Swiss
Psychologist, Professor Carl Jung, who released a
book about personality and communication in 1921
titted ‘Psychological Types’ which was based on
nearly 20 years of clinical study into how people
function.

Personality & Communication: A Layer Cake

000

' 4

\
Intuition g pe - n . m:;mm
Introversion oversio .E:.;';

Jung’s model can be represented as a layer cake.
On the top layer Jung identified four different
communication styles for giving and receiving
information: Sensing, Intuition, Thinking and
Feeling. On the bottom layer Jung identified two
main attitude types, Extraversion and Introversion
which influence how we maintain our emotional
energy levels. When focusing on communicating
effectively with others, it is the top layer that
matters most.

Intuition Bl
Co l \o I{o Do

Concept — Action — Relationship - Detail

Emphasis on Emphasis on right Emphasis on Emphasis on
hinking actions to now - results - people, support specifics - clearly
big picture - immediate and and the identifies and

creative - future logical decisicns to interoctions detailed steps
focused ideas move forwards reeded for results || needed for octions

Why — What — Who — How

AusIDentities

We've created the CARD model as a simple and
easy to understand way to focus in on this top layer
of Jung’s model. It is within this top layer of
personality that our communication bias/preference
lies. Jung states that everyone will have their own
Dominant Functions (i.e., the top two preferences
for =~ communication -  where  successful
communication is easiest) and a lowest or inferior
function (where communicating in this type is most
difficult).  Getting students to understand
themselves and each other’s preferences for
communication according to these four types
provides an opportunity to enhance effectiveness
and gain insight into potential communication

conflicts (aka personality clashes).

Action
Rational
Factual

Logic

Relational

Feeling
Co-operation
Sensitive

The CARD game (ages 14 and above) and Kids
CARD game (ages 7-14 years) from
ausidentities.com.au is a brilliant tool that
HPTschools recommends to explore personality
and communication in staff and students.

In this factsheet we’ll unpack how educators can
use the CARD Game with their students or their
adult peers covering (1) Warm Up Activities, (2)
Running The CARD Game Activity and (3)
Completing the Class Communication Map and/or
Team Profile Map.

HPTschools.com



1. CARD Profiles o

4

Warm Up Activities

1. Primary Ages: Different Strokes for Different Folks

Round 1: Get students to discuss different ways they could say ‘Thank You’ to someone who helped
them with their schoolwork if the other person was (a) really busy, (b) really caring, (c) really creative and
(d) really clever. Whiteboard answers according to the 4 x CARD types (see below example).

Round 2: Get students to discuss different ways they could ask their parents or other adults at home with
their schoolwork if the other person was (a) really busy, (b) really caring, (c) really creative and (d) really
clever. Whiteboard answers according to the 4 x CARD types (see below example). Explain that we’ll now
be doing an activity to better understand our similarities and differences so we can communicate better

with each other...
Giving Praise & Seeking Help (C.A.R.D)

CONCEPT - Yellow ACTION - Blue
Help Question: “I'm keen to get your | ;[ 0o T 0 L R G e T

thoughts / ideas / insights on...” quick advice / direction on (issue)...”
Praise: Such great insights / vision / |10 c m a0 E AL
solutions / ideas

RELATIONAL - Red
Help Question: “I'd be so grateful to
get your help / advice on...”

Praise: Thank you so much for helping
me with this!

2. Secondary Ages & Adults: Golden Rule vs Platinum Rule

Quick Discussion 1: Introduce the ‘Golden Rule’ and ask students if they have heard of it before and
what it means and how it may help in communication.

Quick Discussion 2: Introduce the ‘Platinum Rule’ and ask students to reflect on which rule is better for
communication. Ask students to provide examples of how they purposefully adjust communication to suit
others (i.e., parents, peers, coaches, teachers etc.) in order to be more effective. Explain that we’ll now be
doing an activity to better understand our similarities and differences so we can communicate better with
each other...

Communication: 2 Major Approaches

The Golden The Platinum
Rule Rule

“Do unto others “Do unto others
as you would as they would
have them do want it done unto

unto you...” them...”

GOOD... GREAT!

HPTschools.com




AusIDentities

2. CARD Game:
Running the Activity

1. Invite game participants to sit at tables with 4-6 5. Ask players to raise their hand if they have 3
players per table. cards of the same colour. Advise them they can
relax as they have now finished the game.

< < 6. Instruct players that are holding 3 cards with
differing colours that they must now discard 1
i more card that least represents them — leaving
their top 2 cards only.
C ‘

2. Provide each table group with their own deck of
cards and ask them to spread the cards out
face up in the middle of the table.

m-3

Ask players that completed the previous step to
raise their hand if they are left with 2 cards of
the same colour. Advise these players they can
relax as they have also now finished the game.

8. Instruct players that are left holding two cards
of differing colours that they must now stack
these two cards by placing the card which best
describes them on the top.

3. Give players 2 minutes to each select 5 cards
that describe them well based on the words and ,
phrases written on the cards. oy
SYAsy =
ey e g, % /
‘_ Mw /
s

Aoy /

9. Ask players who had Red as their final colour
(e.g., 3 Red, 2 Red, or 1 Red) to raise their
hand. Repeat for the three remaining colours
(Yellow, Blue, Green).

4. Instruct players to now discard the 2 cards that
least describe their personality — leaving them  10. Divide the room up into the colours and explain

with their first-choice 3 cards. how you have just done a quick exercise to
- reveal their communication preferences.
"

( " ’
S X
) "[;_ - .

®'s

J Facinator

FocusEd [&] O
S .'0 .’0
o9 ? o9




2. CARD Game
Running the Activity (cont.)

11. Display the CARD Model on the projector 12. Explain that each of us also has secondary
screen and explain that each colour represents preferences. Invite players to discuss their
one of 4 primary communication preferences secondary preference with their sub-group.
from the C.A.R.D. Model.

13. Explain we also have a lowest preference
where we find it difficult to communicate with
others from that type. Invite players to discuss
their lowest preference with their sub-group.

14. Ask the group to return to their original tables
and the facilitator to reflect upon the potential
strengths of each style and any potential
limitations or clashes. Also talk about any group
bias or gaps based on the preferences of the
cohort completing the activity.

3. Completing The CARD PS. Don’t forget

. . . ou dots!
Communication Profile Map et the Top 2 color ot o

each person on their profile
and on any diaries, devices
and name tags.

STUDENTS: Have each participant write (1) their name, (2) top two
C.A.R.D. preferences and (3) hobbies / interests on the
“Communication Colours Map: Our Class” (templates on next pages)
and stick it up on the wall of the classroom as a reminder. PRO TIP:
Facilitator to write their example profile on the first line to show how | & =
its done!

Peter

Strengths

Pruooamy Traits/ CARD colors Interests & Goals
: WL Rep | Yollow amd Blue :1%‘::7??»‘; “1%12:3 s J T ——
Nl N 5 =
L‘W"a A 58 vep. |Yellocu /&ca’ mus1Ci10n
| Erme 76 e | Yellow/ Bl © bc a hfe-quamd "
MW/L r',\\') e y:v"oulélrun To be q," 4«'0/
{ ] \ -

o- s Tcayn_J«Purzllle Yia %

ADULTS: Have each participant write (1) their name, (2) top two e e
C.A.R.D. preferences (‘Strengths’) and (3) work interests & goals,
and (4) secret skills of fun facts on the “Team Profile Map” (templates
on next pages) and stick it up on the team data wall.

Strengths

Name Role (Personality Traits / Work Interests & Goals Secret Skills Other
Work Skills)

Mary Roberts Teacher Rec/ BN N[ ocTgpsistent Mango Farming Enjoy hguse
Enthusiastic resources renovating
Green/Blue - : s ,
Steve Young Teacher Puncticl Science and writing Motor Sports Eating out
. Teacher | Yellow/Red - : : : , : .
Kirsty May Aide e ativie Science, find my passion again | Gardening Dancing




Communication Colours Map:
Our Class

My C.A.R.D. Colours (My top two) My Hobbies / Interests

B .. ccoronmceroos Team Profile

Talent Map

Date:

Strengths
(Personality Traits / Work Skills)

Role

Work Interests & Goals Secret Skills Other




Appendix 4 —Tier 3 Case Management Toolkit

CONNECTED Communication:
Student Support - Case Management Toolkit

Training
Activity:
Case Study

& Test Drive!

Allora State School

Student Support Team

Templates & Activity Cycle

23



REFERRAL FORM/ CASE SUMMARY

Student Case Summary Example CASE STUDY ‘JACOB’

Teacher: AAA Date: DDMMYY
Student Name JACOB
Grade/ Year Grade 6
Level
DOB/Age DDMMYY 12 Years Old

Is the student
included in the
NCCD? Provide
details of
diagnoses.

Yes —

Level of adjustment - Substantial

Cognitive - ADHD

Strengths - Verbal comprehension & visual reasoning.
Difficulties - Sustaining auditory working memory, inattention,
hyperactivity/ impulsivity, oppositional behaviours.

Family structure

Intact family - mum & dad both at home (dad away for work FIFO -
fortnightly cycle), mum works part-time (school hours), younger sister
(grade 4 — no history of learning difficulties.

Top 2 CARD Concept (Yellow)/ Relational (Red)
colours
Relevant D in English, Science, History & Geography in current year.

Learning Results
(LOA,
Diagnostics etc)

Consistent D for English since Grade 3 (average C grade other areas)
Spelling — Within word patterns — Other vowels. (grade 3 level)
Reading - Difficulty with curriculum specific texts, reading reflects
spelling level (query word level reading disorder/ dyslexia?)

Behaviour details

Jacob has difficulty remaining on task without frequent teacher
support. He will quite often disrupt learning and appears to avoid
tasks he doesn’t feel confident with.

Jacob has difficulty understanding tasks in literacy heavy curriculum
areas.

Jacob has trouble understanding the relationship between words,
interpreting spoken directions and interpreting meaning within
sentences.

Jacob can produce good work when it is highly scaffolded with
frequent teacher interaction and direction.

Attendance

74%

Other relevant
information

Nil

Area of concern

e Literacy Level (word recognition, reading fluency, spelling;

subject vocabulary)

e Working Independently (task initiation & completion)

Focus question
for collaboration

How can we better support Jacob to improve his literacy and work
completion - specifically in his English subject tasks?

Takeaway SMART
action/strategy

(Add in after case round discussion)

Follow-up (Date: D

DMMYY)

Progress report

Next steps for
improvement

Takeaway

action/strategy




CASE ROUNDS — 9min CYCLES

@ @ @ HIGHPERFORMANCE

STUDENT SUPPORT CASE MANAGEMENT

Live Notes:

Student 1 - JACOB

Student Status Summary (2min):

Jacob, Age 12, Grade 6 (teacher referral), ADHD diagnoses (inattention/
hyperactivity/ oppositional), Family intact — dad FIFO (fortnightly cycle)
mum- part-time work (school hours) — younger sister (Grade 4 — nil
learning difficulties), CARD — Concept/ Relational (Yellow/ Red), English
D level — grade 3 reading level, easily distracted/ off task requires
frequent support, struggles with literacy heavy curriculum, can produce
good work with high amounts of scaffolding.

Current Support Focus Question: How can we better support Jacob to
improve his literacy and work completion — specifically in his English
subject tasks?

Discussion (5min):

e Teacher CARD profile — clashing types? Maybe - teacher detail/
action (Green/ Blue) but v.skilled in effective instruction. Confirm
Praise and Support prompts are Yellow/ Red focused.

e Any TA support or direct obs — helpful vs unhelpful scaffolds?? Any
specific SMART goals for Weekly or Termly targets in literacy
development — are these SMART goals shared with parents/ Jacob
and are there known rewards if goals achieved? When was last
teacher - parent meeting/ planning conversation? Unsure.

e Reasonable adjustments — focus on verbal presentation skills and
tasks? Implement the use of assistive technology e.g. C-Pen,
immersive reader, speech to text.

e Lijteracy development tasks focused on subjects of interest — personal
preferences? Buddy arrangements for group work — place in groups
where peer learning will be optimal?

Takeaway SMART Actions (2min):

1. Team catch up with HoD, Teacher and TAs to map helpful vs unhelpful
scaffolds, confirm CARD profile and best praise prompts, identify any
ideal learning partners within class and use behaviour diary to frack
attention cycles and oppositional behaviours — start end of next week.

2. Teacher to set literacy development and independent working SMART
goals with weekly and termly targets and reward chart and share with
parents — complete within the next fortnight.

3. Teacher & HoD to help parents explore referral for specialist literacy
support via public or private support services — meet before end of term.

student lists)

WNSCHOO! ‘JACOB’ CASE STUDY LIVE NOTES
Context & Date & Time:
Roles Chair:
Moderator:
Live Notes:
Apologies:
Pre-Work Complete Teacher Update Tool and Review / Update HPT Team Data Wall
Agenda ltem Lead Time
ltem 6 Priority Students In Focus CASE ROUNDS * All (student | 27 mins
PRE-WORK (3 x students selected and class Teacher prepares student case
Proactive status case summary using template). manager
Support Review Discussion 3 x 9min rounds: Step 1 (2 min) Nominated g,cs’\cﬂflstgi%‘;
Teacher to summarise student status (Age/ Yr/ Class, Diagnoses, Family
System, CARD Colours, Current Concerns (Beh./ Academic) and Support | +arger
Focus Question. Step 2 (5min) Solution focused discussion on focus teams split
question. Step 3 (2min) takeaway SMART actions. (9 min x top 3 cases) into sub
groups with
different




Allora State School
Student Support Team
Templates & Activity Cycle

e®e Hcrrerrormance  Student Services Team Referral Form
‘\-’SCHOOLS (BR'EF)

tem Details
1. Context Referral Date:

Student Name:

Student Class:

Referring Staff Member Name/ Role:

2. Student Age D.0.B.:
Current Age:

3. Dilagnoses Known Current Diagnoses:

NCCD - Differentiation Supplementary Substantial Extensive

4. Personallty Top two CARD personality preferences:

CARD Profile
Any other personality and communication factors (jg,, learning pit stress =_internalising/
externalising, etc.):
5. Family Biological family structure & current living/ care arrangements:
System
6. Current Specific current academic / behaviour / social-emotional / speech or language / other
Concerns concerns for referral:
7. Support Specific support need from referrer framed as a question:
Focus
Question




..-.__ HIGHPERFORMANCE
WBHNSCHOOLS

Meeting Agenda (15 mins)

Student Services Team (SST)

Agenda ltem Lead

Time

Pre-Work

Teacher identifies student of concern, prepares Brief SST Referral form and Individual
emails it to SST. Teacher

N/A

item 1

Management
Discussion

Part 1 (2 min) — Case Summary - Teacher presents case outlining concerns Team
Part 2 (6 min) — Team Discussion - Solution focused team discussion
Part 3 (4 min) — Next Steps - Take away SMART actions

Part 4 (3 min) — Feedback Form - Complete teacher feedback form and
upload to OneSchool

Live Notes:

Student Name/ Background/ Current Concerns:
Support Focus Question:

Discussion:

SMART Actions:

Teacher feedback form completed Yes / No:

15 min

el

Student Services Team (SST)
Follow up Meeting Agenda (15 mins)

Agenda ltem Lead

Time

Pre-Work

Teacher reviews Live Notes from SST Meeting and prepares a progress Individual
report outlining the following: Teacher

Strategies utilised:

Updates to student circumstances:

Current work samples compared to previous work samples:
Feedback from student about their own progress and challenges:
+ Next steps / further improvement question:

* & o o

N/A

item 1

Management
Discussion

Part 1 (2 min) — Case Summary - Teacher presents case outlining progress Team
with SMART actions and further improvement question.
Part 2 (6 min) — Team Discussion - Deeper sharing of relevant work samples,

teacher/ student perspectives and solution focused team discussion
Part 3 (4 min) =—DNlaxt Steps - Take away SMART actions

Part 4 (3 min) — Feedback Form Complete teacher feedback form and upload
to OneSchool

Live Notes:

Student Name/ Background/ Current Concerns:
Support Focus Question:

Discussion:

SMART Actions:

Teacher feedback form completed Yes / No:

15 min

Progress Report (Headings)

Strategies utilised:

Updates to student circumstances:

Current work samples compared to previous work samples:
Feedback from student about their own progress and challenges:
Next steps / further improvement question:




STUDENT SERVICES TEAM FEEDBACK

Student Services Team Contact Person: | Review Date:

1 2-3 4-5-6-7 8-9 10
Monitor Low Priority Medium Priority High Priority Critical

Current actions or | Current actions or | Current actions or | Current actions or | Student is not
intervention intervention having | interventions intervention having | coping. Urgent
sufficient at some effect. having limited no effect. Further | action required.
present. Further effect. Further investigation or

investigation or investigation or intervention would

intervention would | intervention would | be beneficial.

be beneficial. be beneficial.
Actions to be Completed for This Student Person Responsible

[ Differentiated and explicit teaching implemented by teacher.

teacher aide.

Focused teaching implemented by teacher and possibly a

Teachers.

Intensive teaching implemented in conjunction with Inclusion

Teacher to gather more data.

tested

Teacher to request parent have students hearing and vision

Achievement for:
[ ]
L ]

Student to be mapped by teacher on Sequence of

Individual Curriculum Plan to be developed.

Follow up meeting with parents.

Referral to Guidance Officer.

Referral to Speech Pathologist.

Referral to School Social Worker.

Referral to outside agencies.

Referralto PBL Tier 2 or Tier 3

Attendance

Other




¢paibaiunwiwiod 31 paau | /A3yi op moH €
éMmou 1ybr paau | /A3yr op Ioym  °Z
¢saauadafaid gyvo ¢ dol Aw fi1ay1 a0 10YpM T

:SPRIN Bwun 3uUISSaIppPY
£SU013S3NY € 3y L

éwouf 31 paau | /A3y op oym
(O wi |euondo),

. (enssi jo

10adse ou10ads) mainal
Poayo aseaid nok
uen, :uonsany) djoH

Bupjess disH

UOBDIPap JUSW}IWWOD
InoA ajeioaidde |
*pasedaid ® pasjuebio
[Iem moy ajeroaidde |

uoneldaiddy moys

J[snoixue) 31
0p jued |, :3duelsisay

[(Auwixoud) 31 op
aw d|aH, :@oue)sisay

*Syse} painydnas
1 214123ds :snJo4

MOH

*Syse} dAIdeIdUI
1 Suleys :sndo4

OHM

~(enssi) yim
djay 1noA 186 0} |njerelb
0s aq p,|, :uonsanp dieH

Bunjees disH

"**JO UONBISPISUOD pue
a1ed InoA |e ajepaidde |

***10} Bulop are noA reyy
lle pue NOA dleloaidde |

uoneaiddy moys

ilunwwoj dildINNOod

YOM UMO Ajpadoud AjaAnoaye < Ping "9A0Jdwi ued | seale
« Buinosduwiy jo ued Aw aaoidwi 0} [njesn auop aze sbujyy 1ay1abo} 0] 8wy} sexe} }snij ‘aw pue suoye ‘syibuains
se sayejsiw ayew Ty pue pejiejap ‘ajeinooe ains Bupjew }iom pue pabebua ayjlj Jim suohiane JoN Aw sebpajmoudioe
&M ‘1o8ped sy euo op, S| Jey} %oeqpes — ssa201d ay L we | se jjesAw jdesoe ey] Yoeqpee
M JO8H N, Ui xoeqpee4 D (TR G ains Bupjew | sej 1 [ 1eyi yoeqpaa
uonewlIy ¥oeqpasa{ buiyosjey § uo snoojoraxi| | UO SN0} Or M| uoiewI Y yoeqpaa4 buiyoslep
ilybu ¥ 106 aA,pinoys | ijuelug sjeyl ioyenbapeur w| i9olu os sjjey |
jainje} e w;| jlug||eoxa s,Jeyl jubnoua poob jou wi| ilnydjay os s, eyl
iPneJj e w| iloapied sjey | iul 3l j,ued /1eso| & w| iPup 0s sjey] |reY
Q)
o1111D 1duuj aslield o11) J8uuj asleld P
(enssi) uo aoiApe -0} esuodsal [(ow axew) 3 A 0p | p|noys c(enss)) uo | -"wseisnyjus g Abisus o
/eouepinb ¥oInb 1noA sjeoidde | | Rttt Aym, :2ouesisay mmmv_ \%Em:oﬁ InoA Bmm_womaam | .u.
InoA 106 0] usay "**uo spybisui pue
o b sulos 1ab o} IS 5ise: uspuadapu EHAEED w,|, :uonsenp dioH | seepi 1noA sjeroaidde |
paau |, :uonsanp djeH Uoye InoA sjeroaidde | 1 Awouoine :sn204 [ RN IS TR LR e ' :
Bunjoess djsH uonedauddy moys IVHM AHM Bunjeag djeH uonerdaiddy moys
_-own oy} Je ABrous PYTITR ouop sbuy: 196 swajqoad < ybnouy; "SaAI08[qo

1noA o} buipioooe
SBlIBA 1S8q INOA
jouUIyORW B JOU 81,NOA,,

uonew.IY

ued | sbuly} oyioads
Inoge 108.Ip pue Jes|o
‘Alpwn s1 1ey} xoeqpasg

yoeqpaa4 buiysiepn

x3jdwod Buinjos
pue Buneaouul
‘peaye Bunjoo| —
~2injoid 61q, sy}
uo SnN20j 0} AN |

0} sdajs ojjsijeal
Pue |e2160]

Bupje; ‘mou
pue aiay ay}
uo snooj 0} A |

sbuy yury} o} awy
spoou suoMiany jsniueb
juejsul ue s| 8uo Oop,

pue sjeob ,a1njoid
B1g, 01 @1nquIU0D ued
| MOY InOQe Xoeqpas

uoneuLY

yoeqpaa4 buiysen

j18naq auop aA,pINOYS | jouo 8oIN iJ9UBeWS aq p|noys | iolsejue} sjey|
issejadoy wi,| pjons | jouop IIPM ipidnis w,| jbuizewe sjey|
iAze| w,| iqol yeain iqunp /joipi ue w,| jowosame sjey|

111D Jauuj

asjeid

211D Jauy|

asield

-
-
(¢

Q
>
X
O
S
O

Q.
®




The CONNECTED
Communication Toolkit

Conceptual .05 (1)
Imaginative B:ELGLE]
Experimental B G 0E]
Creative JX.I:](~

Relational
Feeling
Co-operation
Sensitive

HPTschools.com




